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Religious Education
At Alexandra Park
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Religious Education At Alexandra Park

Disciplinary Knowledge: is the 'ways of knowing’ - which enables pupils
to understand and use some of the methods and techniques used to
engage with the content.

Substantive Knowledge: is the content we teach about various religious
and non-religious traditions.

Personal Knowledge: pupils build an awareness of their own
presuppositions and values which enables pupils to better understand
and interrogate their own position.
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At Alexandra Park, we believe that it is vital for all our pupils to learn from
and about religion so that they can understand the world around them.
We believe that Religious Education has a significant role for the
development of pupils’ spiritual, moral, social and cultural development.

Making sense of beliefs

Through Religious Education, pupils develop their knowledge of the world AL B

core religious and non-religious
beliefs and concepts; understanding

faiths, and their understanding and awareness of the beliefs, values and what thse blls mean witin e

traditions; recognising how and why
sources of authority (such as texts)

traditions of other individuals, societies, communities and cultures. It A it o
promotes respect and open-mindedness towards others with different

o o o o o o Understanding the impact
faiths and beliefs and encourages pupils to develop their sense of identity Euaatng e el AP o

why people put their religions and
beliefs into action in diverse ways,

and belonging through self-awareness and reflection. s e vty s, i

their communities and in the wider
world, appreciating and appraising
different ways of life and ways of
expressing meaning.

We encourage our pupils to ask questions about the world and to reflect
on their own beliefs, values and experiences. Our Religious Education
curriculum is enhanced further with trips to places of worship in our local
area and religious visitors.
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They will study Christianity, Islam, Judaism and Hinduism (as a minimum) across the Key Stage.

The path across is worship and celebrations.
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Progression of Knowledge and skills

SUBJECT: Religious Education [ Year &

TOPIC: What are the deeper meaninge of festivals?
Goldilocks Words
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Each unit starts with a baseline assessment.

The children are introduced to the subject based vocabulary (which is
progressive) and the enquiry question.

Each child then answers said question, in pencil, with what they
understand.

This question is revisited at the end of the unit, using another colour
where the children will add what they have discovered so it is easily
identifiable.

End of unit assessments are used to inform both teachers and parents
reports.
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Intent - retrieval

Each thematic unit starts with three retrieval

guestions. The reasons for this practice

of recalling facts, concepts and thinking from + ®

memory is to enhance learning which ehonine R Thote TS

strengthens the connections. n AR
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This practice also support addressing e b mak e e o

misconceptions.
These will ensure that pupils will ‘learn more and

remember more! o N
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Implementation

Religious Education is unique in the school curriculum in that it is neither a core nor a
foundation subject, however the Guidance released in 2010 views it as an important

curriculum subject. Alexandra Park shares this view and has adopted the Oldham Agreed
Syllabus as the chosen approach to content and context.

In order to deliver the aims and expected standards of the Oldham Agreed Syllabus, it is
expected that Key Stage 2 will allocate, 6 hours, per half term as well as weekly class worship
sessions.

Over their time at Alexandra Park, we aim to give children a broad and balanced experience of
the world’s main religions as detailed below:

7-11 year old, Christianity, Hinduism, Judaism, Islam and possibly additionally another religion
or worldview represented in the school.

Non-religious perspectives on belief and spirituality is studied,, Humanism is a visible example
of a UK based non-religious worldview.

The beliefs and religions of children represented in the class, school and local community,
including non-religious worldviews, should form a part of individual classes learning.
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At Alexandra Park, we aim to offer the following experiences and enrichment opportunities as a
part of the Religious Education syllabus:

B* Handling artefacts

BI* Exploring sacred texts

B* Drama to express feelings and ideas

B* Responding to images, games, stories, art, music and dance

* Meeting visitors from local religious communities

* Making visits to religious places of worship where possible, and where not, making use of
videos and the internet

BI* Taking part in whole school events- (multi-faith days, school performances)
* Participating in moments of quiet reflection

* Using ICT to further explore religion and belief globally

* Comparing religions and worldviews through discussion

* Debating and communicating religious belief, worldviews and philosophical ideas and
answering and asking ultimate questions posed by these




Implementation

RE in KS2: Programme of Study

What do pupils get out of RE at this key stage?

Pupils will extend their knowledge and understanding of religions and worldviews,
recognising their local, national and global contexts. They will be introduced to an
extended range of sources and subject specific vocabulary. They will be encouraged to
be curious and to ask increasingly challenging questions about religion, belief, values

and human life. Pupils will learn to express their own ideas in response to the material
they engage with, identifying relevant information, selecting examples and giving
reasons to support their ideas and views.

Teaching of RE in Key Stage 2 is set on a, three-unit structure, These are compulsory
units with a baseline assessment and end of unit .

The compulsory units follow the theme of worship and celebration.
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mplementation - inclusivity

Religious Education can make a significant contribution to \
inclusion, particularly in its focus on promoting respect for

all. The Oldham syllabus contains many references to the

role of RE in challenging stereotypical views and

appreciating, positively, differences in others. The syllabus
enables all pupils to consider the impact of people’s beliefs
on their own actions and lifestyle. The syllabus also
highlights the importance of religions and beliefs and how
religious education can develop pupils’ self-esteem.



mplementation - inclusivity

We teach a lively, stimulating RE curriculum which has
‘Writing it down’, low on the priority list. Progression of
both knowledge and skills across the Key Stage is secured
through verbal activities and role play. When written work
is appropriate, it is accessible to all. RE is a reflective

subject, encouraging children to develop their
understanding through games, discussions, practical
activities and songs. The aim of the curriculum is that
children leave us as fully functioning, well rounded young
adults respective of all worldwide views.



Implementation -The Spiritual, Moral, Social and

Cultural Development of Pupils in RE

Religious Education plays
a crucial role in the
development of the
spiritual, moral, social
and cultural development
of pupils.

Learning opportunities
include:

RE enables moral
development by
exploring and
responding to
issues of right and
wrong, good and
evil. Learner are
increasingly able
to make good
judgements and
decisions. They
recognise that all
humans have rights
and responsibilities
and explore how
religious belief can
have an impact on
meoral behaviour.

RE enables social
development through
exploring the
nature of religious
communities, and
by promoting the
skills that help pupils
relate to others for
the wellbeing of all.
Learners explore
values and virtues
such as respect for all
people, living things,
the environment
and property. RE
explores fundamental
questions about the
nature of people and
society.

RE enables cultural
development
through raising
awareness and
developing
understanding and
appreciation of
different cultures,
religions and beliefs
in our society today.
Pupils can develop
well informed
and open minded
attitudes to cultural
diversity and an
appreciation of the
cultures of others,
for example through
the arts, literature,
music, sport, food,
travel or fashion.
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In each planning sequence there must be:

* Speaking and listening/shared experience//hook so that no pupils are disadvantaged by their lack of
experience of the world. This can sit at different points within the sequence to best build on childrens
knowledge and experiences of their own community and the world.

Vocabulary development so that children have an opportunity to share their vocabulary ideas and
collect words/phrases from others to apply in their own language development.. This allows the
teacher to address where vocabulary is used inappropriately e.g to understand when to use language
appropriately to prevent discrimination to others. This can be moved around the beginning of the
sequence. Vocabulary development is ongoing and continuous.

* There will be opportunities to develop pupils’ vocabulary and knowledge of the key features of topics
through modelling opportunities. It is expected that teachers use inclusive teaching strategies that increase
pupil participation especially ensuring that the most vulnerable pupils are actively participating in the
sessions), that these sessions are adapted to ensure that the modelling is closely linked to ensure that
children are using vocabulary appropriately and in the correct context.. The children are given the
opportunity to practice and use the taught vocabulary to ensure new vocabulary is embedded.




Sequence of teaching S e Pk ju

n each planning sequence there must be:

* Opportunities to share learning in order to create purposeful own experiences. This can be in any form
that encourages a celebration of success, an opportunity to perform, opportunity to present their work
in different ways and opportunities to verbalise newly acquired subject specific/technical vocabulary.
For example, art work, models, group presentations, presenting artefacts and peer group discussions.

* There will be opportunities to develop pupils’ vocabulary and knowledge of the key features of topics
through modelling opportunities. It is expected that teachers use inclusive teaching strategies that increase

pupil participation especially ensuring that the most vulnerable pupils are actively participating in the
sessions), that these sessions are adapted to ensure that the modelling is closely linked to ensure that
children are using vocabulary appropriately and in the correct context.. The children are given the
opportunity to practice and use the taught vocabulary to ensure new vocabulary is embedded.

* Opportunities to share learning in order to create purposeful own experiences. This can be in any form
that encourages a celebration of success, an opportunity to perform, opportunity to present their work in
different ways and opportunities to verbalise newly acquired subject specific/technical vocabulary. For
example, art work, models, group presentations, presenting artefacts and peer group discussions.
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*At the start of all RE units, the first session is books based using a knowledge mat.

Non - negotiables

* At the start of all RE units a class retrieval must be completed.

*Followed by, Vocabulary sheet using the word aware format. To be include on this also, is the key enquiry
questions for the unit. The children will write what they know/understand by this in pencil, then revisit this enquiry
question at the end of the unit — adding to what they know/ understand using another colour.

*All lessons follow Oldham Religious Education agreed syllabus. This is a thinking, enquiry, creativity, response to
RE. Children must have opportunities to develop and use these skills in all RE lessons.

*All lesson must be evidenced either in topic books or class active learn book.

*RE lessons in topic books must have a clear TLC, taken from the medium term planning. Expectation of standards
are set the same as other lessons (English and Maths) All writing must follow the handwriting policy. All work
marked and misconceptions addressed through either verbal feedback or RRI, which is stated on marking.

*All lessons must have word aware to aid vocabulary development to support spoken language.

*RE lesson in class active learn book must have a clear enquiry question along with how the children interacted

with the session.
*End of unit assessment must be evident in topic books, this follows the sequence of progress, with a clear TLC.
When an end of unit assessment is a practical task, use alongside the active learn book with clear TLC and state
Assessment task.
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We aim for all pupils to achieve statutory end of phase
outcomes - Each of the three elements of the teaching and

learning approach are important, and pupils should make
progress in all of them. Each unit provides learning
outcomes specific to each question, leading to these end-
of-phase outcomes. Teachers will recognise that this
approach balances skills with core knowledge. The
outcomes are woven into every aspect of the planning,
teaching, learning and assessment of this syllabus.

Making sense of beliefs Understanding the impact



Impact — Term assessment
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End of unit assessments are used to
inform our assessment of RE.

The judgement of the teacher about
the child’s achievements is the most
important factor and is used in
conjunction with the end of unit
assessment.

The purpose of the assessment is to
assess the children’s working
knowledge and understanding of the
unit. This will support the planning for
the next unit of planning.
Children’s progress is reported to
parents in the end of year reports.
Teachers moderate across the year.

~

é\cher judgment based on end of D

assessment and about the child’s
achievements within RE.
Judges made:

Band 3 —Year 3
Band 4 — Year 4

Band 5—-Year 5
Band 6 — Year 6

Child has been part of session: Red (
Working towards)
Active, blue (Achieved)

Band 3 (4 statements)

| can recognise features of religious life
and practice

| can recognise some religious symbols
and words

| can identify aspects of their own
experience and feelings, in the religious
material studied
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b e
act — Term assessment o g ot
e semmes |
| can identify some religious beliefs,

| teachings and practices and know that
some characteristic of more than one

| can make links between these and the

) i o | can show how religious beliefs, ideas and
way in which religions express themselves

feelings can be expressed in a variety of
forms, they can give meaning for some

| can recognise features of religious life

_ religion . :
and practice R o symbols, stories and language, using
| can suggest meaning in FE|IIQIOU5 | can compare aspects of my own technical terminology
symbols, languages and stories experiences and ideas about questions | can ask questions and suggest answers
| can recognise some religious symbols which are difficult to answer with those of o0 my own and others experiences
and words others
| can respond sensitively to others’ | can identify what influences my life | can ask questions and suggest answers
experiences, feelings, values and concerns, about the significant experiences of key
| can identify aspects of their own including those with a faith, particularly in figures
experience and feelings, in the religious relation to matters of right and wrong | can ask questions and suggest answers
material studied | realise that some questions which cause | can make links between values and about the puzzling aspects of life
pegple to wonder are difficult to answer commitments, inCIUding religious ones, | can ask questions about the moral and
and my own attitudes or behaviour religious understanding of why certain

things are held to be right or wrong




Impact
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At the time of writing all
children were taking part
in RE session.

Inclusion and the Parental Right of Withdrawal from RE




Impact - spotlight

There is a clear expectation that all classes are making progress towards achieving age
related expectations. All objectives used in TLC and S2S must be taken from Target Tracker
to support accurate assessment and develop children’s understanding of RE.

Progression of both knowledge and skills across the Key Stage secures pupils’
understanding of the key objectives, as well as promoting independence. We believe that
our writing curriculum lays solid foundations for our pupils to build on as they move in to

Key Stage 3.

Impact will be measured through ‘spotlights’ three times a year which will include :-

e bookscrutinies
e planning scrutinies
e learning walks
e lesson observations and pop-ins

e staff and pupil voice
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Impact — examples of progress vear3
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Impact — examples of progress year 4

Jm e o A

| really enjoyed the
visit to the temple. |

saw how people

prayed and the
different Gods.
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Impact — examples of progress year 5

It was nice to learn
more about my own
religion and how it
compares with other

religions.
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Impact — examples.af progress year 6
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Impact — from year 3to 6
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Display — whole school

Underreview



Display
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— in class

Every year group has an RE/PSHE display which
displays the British values which is embedded
through both these topics.

Each class has an PSHE/ RE display.
Prompts, word mats, vocabulary boards and
shared learning is added throughout the
teaching of a unit.

Children can then use this wall as reference to
further develop their understanding.

Expectations and standards are set to the same
high expectations throughout Alexandra Park.

-

5




Enrichment

Each year group is to visit a place or worship:
Year three, a synagogue.
Year four, a Hindu temple,

Year five , a mosque,

Year six, church.
Speakers and faith leaders are welcomed to support the children in their

understanding of different faiths in the community.
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Every week, the faith group meets.
In class worship time they read faith stories to each

class/year group.
At the end of assembly, the faith group lead the whole

school in our saying, which the faith group created.

To learn to be happy and achieve our best,
Love the community,

Help each other,

Accomplish our goals

Be the best we can be!



Our next steps

Project knowledge mats, are used to build on vocabulary across the
school, threading language into the curriculum, ensuring children
have a full understanding of the meaning and can apply to their own
vocabulary. Sharing with parents beforehand builds on home school
relationships.

To use and understand RE language which the retrieval will support
this. (Subject based)

To thread and link RE throughout our topic and across the faiths by
building upon teacher subject knowledge. E.g. Moses is in the Bible
and Esa is in the Quran (knowledge based).
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