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Reading Intent

At Alexandra Park Junior School, we recognise that the ability to read fluently, independently and effectively for
meaning are some of the most important skills that we can teach our children from the very earliest age. It allows
access to all other areas of the curriculum, providing opportunities to increase pupils’ knowledge and
understanding as well as being an important skill for future learning and employment. Therefore, we place the
systematic teaching of reading at the very heart of our curriculum. Alongside this we aim to nurture a love of
books and a desire to read for pleasure through sharing of high quality reading materials and the teaching of
specific reading skills.

In order to ensure that the schools’ curriculum intent and implementation are embedded securely and
consistently across the school, the following systematic approach to teaching reading fluency and skills must be

| adhered to by all staff at Alexandra Park Junior School.
o This reading structure incorporates teaching and learning strategies to develop reading fluency, vocabulary

acquisition and development, expose children to age appropriate texts, support cross curricular learning and
promote a love of reading.
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Reading Implementation

sl Shared Reading

T Whole class shared reading.
e Shared reading sessions will be taught 4 days a week, with one reading for pleasure session. Each day will focus

BT on a different reading skill, which will be linked to the reading question domains. This can be taught in any order
11! but each session must be evident in weekly planning to ensure coverage of content domains.

"
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Day Focus Domain
Vocabulary Aand D
Text cohesion Cand F
Comprehension G and B
Inference Eand H
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Daily structure

¥ The structure of each daily shared reading session will include:
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1.Read a section of the text

2. Explore unfamiliar vocabulary — this could be achieved through a range of activities including: Word aware
activities dictionary work, visuals, matching definitions and key words or drama — in order to develop the
children’s language acquisition

3. Introduce the question type — with a shared definition and examples of how the question will be structured.
Teacher or teaching assistant will model how to answer the question by highlighting key words, identifying the
answer in the text (if applicable to that question type) and creating a written answer

4. Allow the children the opportunity to verbally practise answering one or two examples of the question type; in
pairs, as a group or independently.

(Steps 1-4 will take place with children in their Kagen groups.)

5. Children to move into their shared reading group activities (Appendix 2)

6. As all children (With the exception of SEND children who will have questions adapted to suit their needs and
support material using inprint.) will have the same questions set, at the end of the lesson children will come back
together as a whole class to share and mark their answers
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'} Shared reading group activities.

2 These activities will embed and develop the reading and fluency skills taught during the whole class
shared reading sessions. The class will be divided into three prior attainment groups numbered 1-3 (1-
LPA, 2 MPA, 3 HPA) to complete work either with the teacher, teaching assistant, or in pairs (Appendix
2).

All children (With the exception of SEND children who will have questions adapted to suit their needs

4 and support material using inprint.) will be given the same set of questions to answer, either verbally

Bl or in writing. Children working with the teacher or teaching assistant will verbally answer the first few
guestions and then complete the remaining questions — initially recording their answers on
whiteboards- before working with the teacher/teaching assistant to evaluate their answers and work
collectively to produce a shared answer. Or they will be practicing reading a small section of text using

| text marking, talking tins and drama activities to support this.

8 Children working in pairs will answer all of the questions (taken from the focus content domains for
that session) having time to discuss their answer and compose a written answer together writing in
different colours so the teacher can assess each child’s progress. These will be completed on paper and
stored in the reading assessment files.
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thii Reading Implementation
" li Shared reading group activities. (ctd)

Children who are unable to access the text will receive group support during the whole class shared
reading input, accessing a text more closely matched to their prior attainment and will be taught
::: ¥ specific content domains based on their need, or they will receive phonics lessons if they have been
SES a3ssessed at the red group or below. During the shared reading group activities, these children will work
T independently, completing an activity based on their text.
'8 L To ensure an equality of opportunity, (with the exception of those children who are unable to access
the text as detailed above) all children will be exposed to all question types each week using a text that
is age related and provides cohesive links to writing and or topic lessons. Cross curricular links expose ‘f '

4 children to a broad range of subject specific/unfamiliar vocabulary, provide opportunities for the T
children to embed their vocabulary in their long-term memory and apply them fluently.
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Reading Implementation

Structure of one to one reading sessions.

Ask background questions about the text. Did they enjoy the book? Why/ Why not.

Get the child to read a little of the text to you then stop them and point out some strengths of their reading.

Read a little further then pick out an area for development to work on.

Model how to achieve the area for development.

Give the child strategies to achieve their target while they are with you.

Allow them time fo practice using the strategies you have suggested during the session.

After reading check the child's understanding of the text by asking what has just happened and what they think will happen

hext.
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Reading Impact

1. Reading lessons taught regularly and consistently in every class.
2. High quality age related texts used in every reading lesson.
3. Inclusion of all children being exposed to age related texts through listening for meaning for lower
ability readers.
4. Data shows reading to be the strongest performing subject across all year groups.
5. Due to the structured nature of our reading lessons this enabled lessons to be shared on line during
lock down with the least impact on progress.
6. Reading is prominent around school raising the profile of reading.
7. Consistent provision made for lowest 20% of readers through Phonics and inference training.




Progression of Knowledge and Skills

Reading progression skills Lower Year 3

READING: Strategies,
expression, fluency.
Understanding and
interpreting texts
Grammatical awareness
Steps to success for 1:1
reading and adult led
fluency activity.

READIMNG: Strategies,
expression, fluency.

Knowing how texts work
(Reading for meaning)
Steps to success for

Comprehension Lessons content
domain B and &

RESPONSE TO TEXT:
Comprehension, opinion,
reference to text
(inference) Understanding
and interpreting texts
(Text cohesion)

Steps to success for Inference
Lessons Content Domain € and
F, Text Cohesion lessons
content domain E and H,

Vocabulary Lessons content
domain A and D

RESPONSE TO TEXT:
Comprehension, opinion,
reference to text
(inference) Engaging with
and responding to texts
Steps to success for 1:1
reading and adult led
fluency activity.

I take notice of punctuation and
meaning and pause appropriately.

I can find answers to my own
gquestions using a variety of
information texts.

T can justify prediction and
opinions by referring to the text.

I can reflect on enjoyment and
usefulness of reading a range of
Text types.

I can use detailed knowledge of
alphabet to find books and locate
information guickly.

I respond accurately and with
supporting detail when answering
guestions.

I confidently relate my own
experience to reading.

I can identify a range of key
genres and know some main
features.

T knows where to look for
answers in The text.

T can independently read an
increasing range of text types
fluently and accurately .




Ex

Reading progression skills Lower Year 3

READING: Strategies,
expression, Tluency.
Understanding and
interpreting texts
Erammatical awareness
Steps to success for 1:1
reading and adult led
fluency activity

READIMGS: Strategies,
expression, Tluency.

Enowing how texts work
(Reading for meaning)
Steps to success for

Comprehension Lessons content
domain B and &

RESPOMNSE TO TEXT:
Comprehension, opinion,
reference to text
(inferencze) Understanding
and interpreting texts
(Text cohesion)

Steps to success for Inference
Lessons Content Domain © and
F, Text Cohesion lessons
content domain E and H,

Vocabulary Lessons content
domain A and D

RESPOMSE TO TEXT:
Comprehension, opinion,
reference to text
(inference) Engaging with
and responding to texts
Steps to success for 1:1
reading and adult led
fluency activity

T can reads ahead To work out
meaning.

I can expresses preferences e.g.
favourite authors, genres.

I can locate and use information.

I can respond to the tension in a
story.

T can recognise elements of
authorial style.

I can interpret and summarise
text without losing meaning.

T can use syntax ( The
arrangement of words), context
and word structure to build on
and develop vocabulary.

I can identify key points when
reading an appropriate text.
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Progression of Knowledge and Skills

Reading progression skills Year 3
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READIMNG: Strategies,
expression, fluency.
Undersranding and
interpreting texts
Grammatical awareness
Steps to success for 1:1
reading and adult led
fluenoy activity.

READIMNG: Strategles,
axpracgion, fluancy.

Ernswing how rTexts work
(Readirg for meaning)
Steps to success Tor

Comprahangion Lagson: contant
domain B and &

RESPOMSE TO TEXT:
Comprehension, opinion,
reaference To Taxt
(inference) Understanding
and interpreting TexTs
(Text cohesion)

Steps to ssooess for Inference
Leszons Content Domain & and F
Taxt Cohszion lezzonz content

damain E amnd H, Vocabilarsy
Lezzone contant domain A and D

RESPOMSE TO TEXT:
Comprehension, opinion,
refarence To TaxT
(inference) Engaging with
and responding To texts
Streps to success for 1:1
reading and adult led
fluenoy activity.

I can Ting The modin oddeons im TexT,
including chronslogical STEcTure

caouseSet et oo |.|..1

T alissrys ook Tor links and deow
eanclidsions |

I cqan conceEntrale on ceading Tor
lomper peeriods and Can peeErasuvEre
with lomger texts.

T unmdderstands how The meaning of
sentencess is effected by
punctuation, word order and

[ o wige Thee irecles ol e soeg s
Ta Tind inTormation in  ron-1TieTion
ot

I Llne evidence {rom The TExT Ta

.|“-'|'I'I" Y R HIrIR e i

I can find relevant words in o Test
withowt prommptimg.

I kivoiws winere amd o To loolk o
MNEWErS 1N O TeExT

Ty Pep iy amnd aeoi

L con compore the pressatoation of
comimaan Themes across oditfferent
qeEmre s
I o rEspomdd @it Empat g 1o
@l T s of Tl Tion o o Ty

I con refler 1o Texts when
Explaining my views
I showes wundders toarmdimeg of
S T ieanT dens, TheEmes, SveEnts
and eharac Ters, and with help, T
carn ahow Thar They have wsed
il erernce and dedue Tidgn.

T e respand in el when
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Progression of Knowledge and Skills

Reading progression skills Year 3
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RESPOMSE TO TEXT:

READIMG: Strategies,
expression, Fluemncy .
Understanding and
imnterpreting texts
Grammatical awareness
Sreps to success for 1:1
reading amnd adult led
Flusrncy activity .

READINRG: Strategles,
wmprassion, Fluemoy .

Ernosirng hoss texsts worb
{(Readirg for meanirng)
Steps o zwcocess for

Comprahenzion Lesson: confant
domain B amnd &

Lessons Content Domain © and F

RESPOMMSE TO TEXT:
Comprehension, opinion,
reference To tText
(inference) Understanding
amnd interpreting texts
(Textr cohesion)

Steps To sueccess Tor Dnference

Text Cohesion lessons content
dormain E amd H, VYocobwulary
Lessons contentT domain A and D>

T R T = B

Comprehension. opinion,
reference To TexT
(inference) Engaging with
and responding o tTexts
Streps to success for 1:1
reading amnd adult led
Fluency activity .

I carm ENPIFESS Ty IJJ'I!.JI":I"'H‘I-:'IF'I!.jII'II:J 1
Ty DA weorrdds rather thoan just

|'|-'J||-'-e|1|||q

I can link key slements from

dif ferent sections of The TexT To
build a detailed understanding and
draw further conclusions.

T understand and resc CREprvi e that
there maoy be a deesper meaning, or
theme, underbying the plot.

I know that certain words omd
phrases craate particoulor
responses in the reader.

L e queoTes anc Testual details oas

et af mee ewvnlisrtioem

I recogni=se The need To go beyord
literal comprehension in order To
accegs The Full meaning of o TesT.

I can articulate understanding of
Thee muoin poinT=s im o TexT.
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Reading progression skills Year 4

READIMNG: Strategies,
expression, Flusnsy.

Understanding and

inferpreting texts
Grammatical awareness
Steps to success for 1:1

reading and adult lad
fluency activity.

BREADIMG Strategies,
expression, Fluenoy.

Enowing how tesxts work
(Reading for ing)
Steps to success for

Comprehansion Lessons confant
domalin B and &

RESPORSE TO TEXT:
Comprehension, apinion,
reference to text
{(inference) Underatanding
and intferpreting texts
(Text cohesion)

Steps to sucoess for Inferenoce
Laszons: Confent Domain & and F,
Text Cohedion |sfdend content

domain E and H, YVocabulary
Lessons content domain A and D

RESPORSE TO TEXT:
Comprehengion, opinion,
reference to text
{inferencae) Engaging with
and responding to texts
Steps to success for 1:1
reading and adult led
fluency activity.

L con identify expressive,
ficpurative and descriprive language
used To create efTecTs N poetry
ol prose.

I con reter to the et fo support

preecdictions ancd opEiniorns

[ canm red AR PRI f}rlllllﬂ"h‘

SEMTEACES,

T con locare relavant inl orsmotian

ard use my Tindings colerently.

rackle chollendging Te
CLEFAT W ] WiETh iRcreaine

[ can locate
ideas and information quickly in a
range of resources; using the

index and contents list

I can recognise elements of
authorial s'rylg. and am sensitive to
their effects,

I can reflect on my reading
preferences

I con concentrate over extendead
periods and extended texts,
maintaining comprehension
threughout.

I can compare the presentation of
commaon themes across dif ferent
CPRNres.




Progression of Knowledge and Skills

READIMG: Strategias.

e e s, T s ey
el e varvairey  aaral
iRTeErpreTing TexTa

iTrammatical awarsEnsss
Sreps To succase Fforr 1:1
reaading and adulv lad
T losmreey aaTivitTy .

Reading progression =skills Year <4

Bl A DI Srearsgie s,
mxprasnicn, Filusmncy .

v iy Frooe T o by
[ ol i gy T PR G P )
Sfvapa o muscosan For

Sarngpeer Paasion Lessons  cors e f
alormain B ored o

RESFORSE TO TEXT:
Compre ReEnsion, opimion,
reference To TewT
firmfererncs) Wande cas rana g
and inferpraeting Texts

(T @t cooklhaesicmnm)

W Sasetotarss o el o e i o
L e moame oS mT Do im & o]
Tt Colhsmaicn lessmomnm oo tan®
wllanrvnanien B owrsal ) anes oo e leserye
Lesmonas content domoin A and

W e

L ocaonmy Ulsa shol rvorveiescy, = cowrers rucp ouma
o Te-rmalking To dentify The gist or
by peoipits dm o Taset.

RESFOMRSE TOoO TEMT::
Pt Y T T T . T T . T
refTEremce T TeET
(inference) Engaging with
and responding Yo TexTs
Sreps To succass Ffor 1:1
raading and adultv lad
Tluse ey asriviry

O Pl ooy e T el ouecl vzl |
vl pimad CFERIRY SRR B R

i ST IE ST SR ..|.|'|.||.-:I-:I,-

Aoy iscepea T ol le

improvements or seguels for texts.
ooy eaplain how oot buors creo e

particular effecta in reader
response - powerful socabulory:,
djibEATiIond, ATack phirases &1
Forms wal o amndd seaell

jusraf e
condclusions boasea

arrn T Foscal

I understand significant ideas,
themes and structures.

T appreciate and respond to a
range of relationships between

characters, settings, and events,




Progression of Knowledge and Skills

READIMG: Strategies.
Expresgion, FTlusmoy
Undarstanding and
imterpreting texts
Srammatical awaremess
StTeps Yo swccess FTorr 1:1
reading and adult lad
Fluesmmocy actiwity .

Reading progression skills Year 5

BREADTIMRG: Sfratagles,
mmpression, Flusncy .
Ereowimg ow Te=Ts seorb
(Readirng for meaning)
Streps o swsccsss For
Caemprs hension Lessons comntTeEaT
domain B and &

RESFPOMRMSE TS TEXT:
Comprehension, opinion,
referance o Ta=xt
Cimference) Understanding
and interpreting Tesxts
(Text cohesiom)

Srteps Te suoccwss Torr Tnfecsocs
Lessons ConTenT Domairn o oo B
Taxt Cohaslonm lazpzone confoamnt

damain E amd H, YWocabolosy
Loazsone ocontant domaolin A amcad

RESFOMRMSE TO TEXT::
Comprehensicon. opiniom,
refereancas To Taxt
CimFference) Engaging with
and responding e texta
StTeps To swuccess forr 1:1
readirg amnd adulr lad
Flusrcy activity .

T acamin saElaa v ralavamn T il o s T i
From o roaages of appropreoctes tesctes

L oamiy gulonih Ol Fneiaiohps P S
ramcwidiirag For o ramdges of puoarpsoesens

I can retriewe and collare
information from a rangs of

EeT ] e

I v detailed evidence To give

PSS (LW TS T E]LJF'.‘?‘I (E=ly L

I e noTe-making e fectively To
summarise the main points ina
TEXT

L carn Torm walidd amd well
JueEsTiT e comclusions Deasecd asm
detail and references to Thie Tesct

I caon CorvcEnTrmate over & Tencheod
pericds and extended fexts,
FrRE e T rel e Cosrrypereefve rsaan
thiroughout.

arvd relewvan® in

I can select sentences, phrases

et i To ju=stify
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READIMNG: Strategies,
expression, flueney.
Understanding and
inrerpreting Texts
Grammatical awareness
Steps to success for 1:1
reading and adult led
Fluency activity.

READIMG: Strategies,
expression, Fluemnoy.
Enowing how texts work
(Reading for meaning)
Steps o success for
Comprehension Lessons content
domain B and &

RESPOMSE TO TEXT:
Comprehension, opinion,
reference to text
(inference) Understanding
and interpreting texts
(Text cohesion)

Steps to success for Inference
Lessons Content Domain © and F,
Text Cohesion lezzons content
domain E and H, Vocabulary
Lessons content domain A and D

RESPOMSE TO TEXT:
Comprehension. opinion,
reference to text
{inference) Engaging with
and responding to texts
Steps to success for 1:1
reading and adulr led
fluency activity.

T can explain implied meanings=s
making reference to the text.

I can consider what the author
mury have intended o achiewve.

T aulswainy = Corssicders The impaoe T ol o
V=W anpi Fmvyroias B0 | aninad
Urrnedasra Weared ¥y oow b rrasene Vicsrun
cnr-as prersieibales.

Saba PR T e TP TRTE QEaraTh h gis P B

whas i v SF T Ec L Ty

L oypsprracionts oarad respeoescd fao o
rarges af reloticnships ond e beessen
o= res T s, seEr 'I-n--.g--.: ol @ uraE T E,

L conr caormyger-ess b mcd o rorsgees o f

prrsprlocc ¥ Emuemgopenmsm Vancd Esua® mas®

elireno ¥y esscpar-essmemanad J rvnanou il P e

I smhorew dThaad T o leaorby asnader s foeecd
T s Stoiry? Thimouagpbe iy e S resas = T

e N R LT

L caney shuoww T o ol e pronewc] wknee
livaEraal By Thiss crmcs@swresrsa L opiwes.
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Reading progression skills Year &6

READIMG: Srtrategies. F"E-"'m"r"ﬁ= E'f‘l""ﬂ"'g"l‘a RESPOMMSE TO TEXT: RESPOMSE TO TEXT:
expression, Fflusncy . asprassion, Tluency. Comprehension, opinion, Comprahension, opinion,
Undarstanding and "E::;:W :fa:":::nmgh ~ raefarance To text ~ rafarence to Text
inferprating Texts Steps To success for {infaranca) Undarstanding (infarence) Engaging with
Grammatical awarenass Comprehenzicn Lezzon: content and interpreting TexTts and responding To TexTs
Steps to success for 1:1 damain B and & (Texr cahesion) St+epe to success for 1:1
reading and adult led Steps To success for Inference reading arnd adult led

f|“ﬂ¢,¥, .nc'l‘lv-"r":,-' Lessaens Content Daemain & and F, frl-.ltl'lrﬂt'f ﬁ=1,.h,i.',..’._

Text Cohszion lazzon: contant

domain £ and H, Vocobulomy
Lassans: contant domain A and

I wise interernce and dedosTiomn with I assertively use TexTs 1o Supsport
eonficdence reamcding purpose Fedgordless of
peErsonal taste or preference

“ nm
‘11

I can kdentity my own research
r“rﬂ'lr'l. 1|r|{| |1¥Cl||r|l"|" |'|\.":ﬂ' r'l"‘:l'lllrr
oo ool e by

I Can select essential paints. I can describe and evaluate

authors' use of techniques, e.q.

narrative structure, themes or

figurative language, justifying

interpretations by reference to
the text.




Reading progression skills Year 6

READIMNG: Strategies,
expression, fluency.
Understanding and
interpreting texts
Grammatical awareness
Steps to success for 1:1
reading and adult led
Fluency activity.

READIMNG: Strategies,
expression, fluency.

Knowing how texts work
(Reading for meaning)
Steps to success for

Comprehension Lessons content
domain B and &

RESPONSE TO TEXT:
Comprehension, opinion,
reference to text
(inference) Understanding
and interpreting texts
(Text cohesion)

Steps to success for Inference
Lessons Content Domain € and F,
Text Cohesion lessons content

domain E and H, Vocabulary
Lessons content domain A and D

RESPONSE TO TEXT:
Comprehension., opinion,
reference to text
{(inference) Engaging with
and responding to texts
Steps to success for 1:1
reading and adult led
Fluency activity.

T ot COnNnnAi o e L Selioe o1 Tins

hidden irony.

T can read and comprehend texts
that are abstract and removed
from my personal experience.

T can make critical comparisons

between texts.

T can compare and contrast
information from a variety of

sources.

I can discuss a range of possible
deductions and evaluate the most
likely

T can select sentences, phrases
and relevant information to
support my views.

T can make confident assessments
of authors intent, referring in

detail to words, phrases,
characters and other devices used
to manipulate readers' response.

I can speculate about the appea
of texts for different audiences

and purposes
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Staff Voice teachers

Reading for pleasure is being promoted in all year grous with some children bringing books from home to
read.

In some classes a reward of cokies and miklk is being used to encourage reading.

The lowest 20% of readers are focused on in each year group for extra 1:1 reading sessions.

Children enjoy a range of engaging books that link to the curriculum

Children are taught a variety of different ways to answer questions.

Teachers discuss lessons to ensure sharing of good practice.

Assessment is being carried out during lessons.

Children are encouraged to9 verbalise learning in the reflectio9n section of the lesson.
Questiions link to content domains making assessment easier.
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Staff Voice T.A’s

Fluency work in the lesson is working well and enjoyed by the children.

Model answers and talking tins support children’s learning.

Children are enjoying reading more.

Logging comments on boom readers is helping in 1:1 reading sessions.

Parent’s are engaged more as they are using boom readers to communicate.

We are confident to use the assessment folders and can get support when we need to.
The structure of 1:1 reading sessions helps with consistency.

The new way of teaching reading is more manageable.

Interventions on the time tabe so children are not missing lessons to attend them.
Adults rotate round the groups not just sit with the same children.
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Pupil voice

Teachers help us to sound out unfamiliar words.

IF you make mistakes teacher’s help you to break it down so you can get it right next time.
| use purple pen to edit my answers after the teacher has marked it.

They teach us fluency by showing us how to read so we don’t sound like a robot.

| know | have done well because the steps to success are highlighted.

We look at model answers then use purple pens to correct any answers we need to.

| like the fluency lesson as it makes my reading come alive.

| like it when my teacher reads to the class.

Children could remember their favourite books that they have read throghout the year.
Vocabulary is the words we know .

We have to match the words to a picture. We look at interesting words that are used in the
book.

| like paired reading because | can discuss the work with my partner.

Answering the questions gives me a challenge.

| like fluency because we get to read and the whole class lilstenes.
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Our next steps Reading.

° MmmmmwmmmWWW@mmmmm
domains.

° Ensumﬂxmogu&b&ng;baughbwreodmgl&sson&
° Emmwmmwwmwmmdngmﬂws&woh
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Phonics Intent

Phonics
Due to some children arriving at Alexandra Park Junior School having not passed the phonics screening in Year 1 or

2, and the increasing numbers of International New Arrivals, it may be appropriate to deliver phonic support
sessions every day for those children. Where necessary we deliver a personalised phonics programme using
resources from the Ruth Miskin phonics scheme. Children are assessed every half term and will continue the

22 scheme until they can access age appropriate texts.

All children who did not pass the phonics screening in year 1 or year 2 will be assessed using the Ruth Miskin
phonics scheme and placed into groups of children with similar gaps in their learning.

: : _
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" | Phonics Implementation

Implementation.
W Targeted children will have a 20 minute intervention of phonics at least 4 times a week delivered at

_'_‘i 4 2.45pm daily. These sessions will be delivered by a variety of teaching assistants across the age groups
B \vho will receive a personalised CPD programme on the Ruth Miskin portal to support their teaching.
i :n Children will be grouped homogenously across year groups to ensure they receive interventions

o targeted at their level and delivered by the most appropriate adult to support them.




Phonics Impact

" Impact.
\li During every assessment week these groups of children will be reassessed and regrouped according to

T their progress. If children no longer need phonic interventions they will advance to the inference
s training group to support their comprehension skills. Children will receive interventions delivered by
'8 11 the most appropriate adult to support them regardless of which year group they are in.
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Our next steps Phonics.

® Input data onto the School Portal termly,
® Provide CPD for those teaching phonics groups on ar A weekly
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Howard Carter messae—

Eguptologist and archasologist He (s most

The Layers of the Rainforest Song

There are layers in the forest, yes indeed
There are layers in the forest, yes indeed

r N\t AT ' - 3 E! : uboradnere. Emergent, canopy and the understory
ALTR y £ R e b There are layers in the forest, yes indeed.
"YHE GREAT - = 9 Yats e
: K’I.!"POK YREE : oot asiaasiony e The forest floor is dim and dark and wet
! o - 2 ; 5 Tosta s oots . f The forest floor is dim and dark and wet

P Hea'thlj Ea ting The ants go marching by as they watch the birds up high
The forest floor is dim and dark and wet

S f/W N T 5

The understory's home to many snakes
The understory's home to many snakes
They eat cats and bats and rats

and they like the gnats for snacks

The understory's home to many snakes,

The canopy is like a big umbrella
The canopy is like a big umbrella
Monkeys, sloths, orangutans

Eat all the fruit they can

The canopy is like a big umbrella

The emergent's home to birds and butterflies
The emergent's home to birds and butterflies
The leaves are so high that they almost touch the sky
The emergent's home to birds and butterflies
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