
Reading at Alex Park



Reading Intent
At Alexandra Park Junior School, we recognise that the ability to read fluently, independently and effectively for 
meaning are some of the most important skills that we can teach our children from the very earliest age. It allows 
access to all other areas of the curriculum, providing opportunities to increase pupils’ knowledge and 
understanding as well as being an important skill for future learning and employment. Therefore, we place the 
systematic teaching of reading at the very heart of our curriculum. Alongside this we aim to nurture a love of 
books and a desire to read for pleasure through sharing of high quality reading materials and the teaching of 
specific reading skills.
In order to ensure that the schools’ curriculum intent and implementation are embedded securely and 
consistently across the school, the following systematic approach to teaching reading fluency and skills must be 
adhered to by all staff at Alexandra Park Junior School.
This reading structure incorporates teaching and learning strategies to develop reading fluency, vocabulary 
acquisition and development, expose children to age appropriate texts, support cross curricular learning and 
promote a love of reading.



Reading Implementation
Shared Reading
Whole class shared reading.
Shared reading sessions will be taught 4 days a week, with one  reading for pleasure session. Each day will focus 
on a different reading skill, which will be linked to the reading question domains. This can be taught in any order 
but each session must be evident in weekly planning to ensure coverage of content domains.



Reading Implementation
Daily structure 
The structure of each daily shared reading session will include:
1.Read a section of the text
2. Explore unfamiliar vocabulary – this could be achieved through a range of activities including: Word aware 
activities dictionary work, visuals, matching definitions and key words or drama – in order to develop the 
children’s language acquisition
3. Introduce the question type – with a shared definition and examples of how the question will be structured. 
Teacher or teaching assistant will model how to answer the question by highlighting key words, identifying the 
answer in the text (if applicable to that question type) and creating a written answer
4. Allow the children the opportunity to verbally practise answering one or two examples of the question type; in 
pairs, as a group or independently.
(Steps 1-4 will take place with children in their Kagen groups.)
5. Children to move into their shared reading group activities (Appendix 2)
6. As all children (With the exception of SEND children who will have questions adapted to suit their needs and 
support material using inprint.) will have the same questions set, at the end of the lesson children will come back 
together as a whole class to share and mark their answers



Reading Implementation
Shared reading group activities.
These activities will embed and develop the reading and fluency skills taught during the whole class 
shared reading sessions. The class will be divided into three prior attainment groups numbered 1-3 (1-
LPA, 2 MPA, 3 HPA) to complete work either with the teacher, teaching assistant, or in pairs (Appendix 
2) .
 All children (With the exception of SEND children who will have questions adapted to suit their needs 
and support material using inprint.) will be given the same set of questions to answer, either verbally 
or in writing. Children working with the teacher or teaching assistant will verbally answer the first few 
questions and then complete the remaining questions – initially recording their answers on 
whiteboards- before working with the teacher/teaching assistant to evaluate their answers and work 
collectively to produce a shared answer. Or they will be practicing reading a small section of text using 
text marking, talking tins and drama activities to support this.
 Children working in pairs will answer all of the questions (taken from the focus content domains for 
that session) having time to discuss their answer and compose a written answer together writing in 
different colours so the teacher can assess each child’s progress. These will be completed on paper and 
stored in the reading assessment files.



Reading Implementation
Shared reading group activities. (ctd)
Children who are unable to access the text will receive group support during the whole class shared 
reading input, accessing a text more closely matched to their prior attainment and will be taught 
specific content domains based on their need, or they will receive phonics lessons if they have been 
assessed at the red group or below. During the shared reading group activities, these children will work 
independently, completing an activity based on their text.
To ensure an equality of opportunity, (with the exception of those children who are unable to access 
the text as detailed above) all children will be exposed to all question types each week using a text that 
is age related and provides cohesive links to writing and or topic lessons. Cross curricular links expose 
children to a broad range of subject specific/unfamiliar vocabulary, provide opportunities for the 
children to embed their vocabulary in their long-term memory and apply them fluently.



Reading Implementation
Structure of one to one reading sessions.

1. Ask background questions about the text. Did they enjoy the book? Why/ Why not.
2. Get the child to read a little of the text to you then stop them and point out some strengths of their reading.
3. Read a little further then pick out an area for development to work on.
4. Model how to achieve the area for development.
5. Give the child strategies to achieve their target while they are with you.
6. Allow them time to practice using the strategies you have suggested during the session.
7. After reading check the child’s understanding of the text by asking what has just happened and what they think will happen 

next.



Reading Impact
1. Reading lessons taught regularly and consistently in every class.

2. High quality age related texts used in every reading lesson.
3. Inclusion of all children being exposed to age related texts through listening for meaning for lower 

ability readers.
4. Data shows reading to be the strongest performing subject across all year groups.

5. Due to the structured nature of our reading lessons this enabled lessons to be shared on line during 
lock down with the least impact on progress.

6. Reading is prominent around school raising the profile of reading.
7. Consistent provision made for lowest 20% of readers through Phonics and inference training.



Progression of Knowledge and Skills
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Progression of Knowledge and Skills



Staff Voice teachers

Reading for pleasure is being promoted in all year grous with some children bringing books from home to 
read.
In some classes a reward of cokies and miklk is being used to encourage reading.
The lowest 20% of readers are focused on in each year group for extra 1:1 reading sessions.
Children enjoy a range of engaging books that link to the curriculum
Children are taught a variety of different ways to answer questions.
Teachers discuss lessons to ensure sharing of good practice.
Assessment is being carried out during lessons.
Children are encouraged to9 verbalise learning in the reflectio9n section of the lesson.
Questiions link to content domains making assessment easier.



Staff Voice T.A’s

Fluency work in the lesson is working well and enjoyed by the children.
Model answers and talking tins support children’s learning.
Children are enjoying reading more.
Logging comments on boom readers is helping in 1:1 reading sessions.
Parent’s are  engaged more as they are using boom readers to communicate.
We are confident to use the assessment folders and can get support when we need to.
The structure of 1:1 reading sessions helps with consistency.
The new way of teaching reading is more manageable.
Interventions on the time tabe so children are not missing lessons to attend them.
Adults rotate round the groups not just sit with the same children.



Pupil voice

Teachers help us to sound out unfamiliar words.
IF you make mistakes teacher’s help you to break it down so you can get it right next time.
I use purple pen to edit my answers after the teacher has marked it.
They teach us fluency by showing us how to read so we don’t sound like a robot.
I know I have done well because the steps to success are highlighted.
We look at model answers then use purple pens to correct any answers we need to.
I like the fluency lesson as it makes my reading come alive.
I like it when my teacher reads to the class.
Children could remember their favourite books that they have read throghout the year.
Vocabulary is the words we know .
We have to match the words to a picture. We look at interesting words that are used in the 
book.
I like paired reading because I can discuss the work with my partner.
Answering the questions gives me a challenge.
I like fluency because we get to read and the whole class lilstenes.



Our next steps Reading.

•

•

•

•

•



Phonics Intent
Phonics
Due to some children arriving at Alexandra Park Junior School having not passed the phonics screening in Year 1 or 
2, and the increasing numbers of International New Arrivals, it may be appropriate to deliver phonic support 
sessions every day for those children. Where necessary we deliver a personalised phonics programme using 
resources from the Ruth Miskin phonics scheme. Children are assessed every half term and will continue the 
scheme until they can access age appropriate texts. 

All children who did not pass the phonics screening in year 1 or year 2  will be assessed using the Ruth Miskin 
phonics scheme and placed into groups of children with similar gaps in their learning. 



Phonics Implementation
Implementation.
Targeted children will have a 20 minute intervention of phonics at least 4 times a week delivered at 
2.45pm daily. These sessions will be delivered by a variety of teaching assistants across the age groups 
who will receive a personalised CPD programme on the Ruth Miskin portal to support their teaching.
Children will be grouped  homogenously across year groups to ensure they receive interventions 
targeted at their level and delivered by the most appropriate adult to support them.



Phonics Impact
Impact.
During every assessment week these groups of children will be reassessed and regrouped according to 
their progress. If children no longer need phonic interventions they will advance to the inference 
training group to support their comprehension skills. Children will receive interventions delivered by 
the most appropriate adult to support them regardless of which year group they are in.



Our next steps Phonics.

•

•

•



Books read in year 6



Books read in year 5



Books read in year 4



Books read in year 3.



Year 3 reading area



Year 3 reading area



Year 4 reading area



Year 5 and 6 reading area



Home reading books
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